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  ABSTRAK 
Sekolah reguler dengan orientasi inklusif merupakan cara yang paling effektif dalam 
memerangi diskriminatif, menciptakan masyarakat yang ramah, membangun masyarakat 
yang inklusif dan mencapai education for all. Pendidikan inklusif bermanfaat bagi anak 
berkebutuhan khusus dengan adanya perkembangan dalam keterampilan akademik dan 
perilaku adaptif anak berkebutuhan khusus di sekolah khusus. Keberhasilan implementasi 
kebijakan inklusif sebagian besar tergantung pada pendidik yang positif. Namun, perilaku 
buruk siswa menjadi tantangan dalam mengajar, siswa yang memiliki kebutuhan khusus 
dalam kelas inklusif maupun terpisah menjadi salah satu penyebab stress. Sehingga, 
penelitian ini ingin mengetahui bagaimana proses stress guru yang mengajar anak 
berkebutuhan khusus di TK. Proses tersebut terdiri dari agen penyebab stress, interpretasi 
stress guru, upaya koping guru, dan dampak stress guru anak berkebutuhan khusus. 
Metode yang digunakan adalah fenomenologi, dengan teknik pengambilan data melalui 
wawancara. Hasil penelitian ini menunjukkan profil guru ABK di TK, kemudian 
ditemukan sumber stress yang sangat bervariasi, dikelompokkan berdasarkan tiga sumber 
utama yaitu faktor lingkungan, faktor organisasi dan faktor individu. Interpretasi stress 
ditunjukkan dengan munculnya gejala fisiologis seperti sakit kepala, lelah, rontok, 
jerawat, hingga gejala ginjal dan gejala typus, dan munculnya gejala psikologis, seperti 
tidur tidak teratur, hilang nafsu makan, serta masalah perilaku guru. Koping stress 
dilakukan guru dengan  problem focused, emotion focused, problem or emotion focused. 
Dampak stress guru yang mengajar juga dirasakan oleh individu baik secara fisiologis 
maupun psikologis, dan dampak stress terhadap lingkungan, baik itu sekolah maupun 
peserta didiknya.  
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ABSTRACT 
Regular schools with an inclusive orientation are the most effective way of combating 
discrimination, creating a friendly society, building an inclusive society and achieving 
education for all. Inclusive education is beneficial for children with special needs with 
developments in academic skills and adaptive behavior of children with special needs in 
special schools. Successful implementation of inclusive policies depends to a large extent 
on positive educators. However, bad student behavior becomes a challenge in teaching, 
students who have special needs in inclusive or separate classes are one of the causes of 
stress. Thus, this study wants to find out how the stress process of teachers who teach 
children with special needs in kindergarten. The process consists of agents that cause 
stress, teacher stress interpretation, teacher coping efforts, and the impact of stress on 
children with special needs. The method used is phenomenology, with data collection 
techniques through interviews. The results of this study indicate the profile of ABK 
teachers in kindergarten, then found sources of stress that are very varied, grouped by 
three main sources namely environmental factors, organizational factors and individual 
factors. Stress interpretation is indicated by the appearance of physiological symptoms 
such as headaches, fatigue, loss, acne, to kidney symptoms and typhus symptoms, and the 
appearance of psychological symptoms, such as irregular sleep, loss of appetite, and 
problems with teacher behavior. Stress coping is done by the teacher with problem 
focused, emotion focused, problem or emotion focused. The impact of stress on teachers 
who teach is also felt by individuals both physiologically and psychologically, and the 
impact of stress on the environment, both schools and their students. 
 
Keywords: Stress, Inclusive education, special education need, stress processes, teacher 
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